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Figure 3.5

>>  Degrees earned1 in programmes for musical professions at Musikhochschulen,2 universities, 
teacher training colleges and polytechnics, listed by fi eld of concentration

Degree programme 2000 2001 2002 2003 2004 2005 20063 2007 2008 2009

Music education for 
music schools and 
self-employment

647 683 537 514 601 588 651 394 454 502

Teaching certifi cate for 
state school system 798 766 655 687 731 662 666 738 764 841

Primary and lower-
level secondary schools 
(Hauptschule)

329 322 233 222 255 212 187 234 NIA NIA

Upper-level secondary 
schools (Realschule), 
sec. 1

155 143 142 128 158 140 142 143 NIA NIA

Grammar schools (Gym-
nasium), secs. 1 and 2 280 282 266 316 305 288 312 338 NIA NIA

Special schools 34 19 14 21 13 22 25 23 NIA NIA

Musicology and music 
history 282 262 289 255 311 326 403 346 447 465

Composition 63 57 37 61 56 64 78 63 60 72

Conducting 58 60 54 92 80 62 86 76 58 64

Instrumental and 
orchestral music 1,543 1,648 1,451 1,797 1,765 1,761 1,985 1,906 1,968 2,012

Voice4 148 198 201 221 240 233 283 325 324 318

Jazz and popular music 62 57 90 106 127 135 238 126 162 179

Church music 113 107 102 102 142 95 110 119 123 106

Rhythmic studies 7 10 0 4 8 5 10 6 5 8

Studio engineer 5 10 16 13 0 3 2 7 12 5 8

Other6 42 92 75 100 145 135 140 125 - -

Total 3,773 3,956 3,504 3,939 4,209 4,068 4,657 4,236 4,370 4,575

Note: As the state-wide offi ces of statistics differ in the way they classify some fi elds of concentration, the data given 
above may be imprecise and should at best be regarded as rough approximations. 
1   Due to changes in the classifi cation scheme employed the Federal Statistical Offi ce, fi gures beginning with the exam 

year 2008 no longer include the exams taken, but only those which were passed. Thus, the post-2008 fi gures cannot be 
directly compared with those of the preceding years.

2   Including students at tertiary-level schools of church music in Aachen (from WS 2001-02 to WS 2006-07), Görlitz (to WS 
2007-08) and Regensburg (from WS 2002-03) as well as in Bayreuth, Halle and Dresden.

3   As the North Rhine-Westphalian Statistical Offi ce altered its classifi cation scheme in WS 2006-07, several subjects 
reveal discrepancies compared to preceding years. 

4   Excluding students in departments of performing arts.
5   Offered only in Berlin and Detmold. Due to improper classifi cation by the North Rhine-Westphalian Statistical Offi ce, 

students in studio engineering (Musikübertragung) in Detmold were assigned to music education (Musikerziehung) 
from WS 2002-03 on. The number of studio engineering degrees awarded in Detmold amounts to two to fi ve per seme-
ster, which must be taken into account when interpreting the data.

6   Other degrees in music education, including doctorate, polytechnic and other degrees.

Source: Compiled and calculated by the German Music Information Centre from various annual issues of Prüfungen an 
Hochschulen [Examinations at tertiary-level educational institutions], division 11, series 4.2, vols. 2000-2009, ed. Federal 
Statistical Offi ce (Wiesbaden, 2001-2010).
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reer is that of the music librarian in higher service positions at scholarly or public 
libraries, which requires an additional degree in librarianship following the normal 
course of study. The academic career at a university or Musikhochschule is an im-
portant if narrow field of endeavour. Activities in education and research presup-
pose a special aptitude for teaching and outstanding achievements in scholarship.

PROSPECTS FOR THE FUTURE

Despite the long, intensive and high-level training necessary in the arts, pro-
fessional prospects after graduation are generally hard to predict. In particular 
the German job market for orchestral musicians has changed significantly over 
roughly the last 20 years, especially given the decline of permanent jobs for pro-
fessional musicians as orchestras have disbanded or merged. According to the Ger-
man Orchestra Union (Deutsche Orchestervereinigung, or DOV), the decline has 
amounted to 18 percent since 1992 (see also the article by Gerald Mertens). Similar 
trends can be noted in music theatres and professional choruses. To be sure, the 
so-called ‘free music market’ grants opportunities to play in or to establish ensem-
bles on a freelance basis and thus to gain a professional foothold, e.g. in stylistic 
niches. However, this frequently leads to the vagaries of self-employment and to 
patchwork careers that barely manage to cover basic living expenses. 

Formerly a Benedictine abbey,  

today the main headquarters of the 

Folkwang Universität der Künste in Essen
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In the teaching professions, it is already clear that the need for cooperative ven-
tures between state and non-state music education will grow at most  Musikhoch-
schulen and appropriate universities in the near future. This has already begun 
with co-operations between EMP and music-related primary school departments 
and continues in those modules related to wind, string and choral classes. Besides 
these co-operative modules, there will be more and more points of emphasis on 
elective areas, which will give rise to a need for additional degrees. In conjunction 
with this, other fields will emerge, e.g. with senior citizens and other social strata.

In addition to the ‘classical’ job areas, teaching in adult education and in cultur
al programmes for senior citizens is likely to gain in importance for musicologists. 
Now that training in musicology has clearly responded to recent changes in soci
ety and the job market, it is also safe to assume that the differentiation and expan-
sion of course offerings will also help to open up new fields in music management, 
music documentation and the new media. Still, diversity in education, language 
and communication skills, flexibility and a willingness to achieve will prove more 
decisive than ever before in determining the professional opportunities available 
to musicologists.

Kurt Masur helping to train a new generation of conductors  

at the German Music Council’s Conductors Forum 
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1	 See e.g. Walter Salmen: Beruf: Musiker: Verachtet – vergöttert – vermarktet: eine Sozialge-

schichte in Bildern [The musical profession – despised, idolised, marketed: a social histo-

ry in pictures] (Kassel, 1997).
2	 See Rheinsberger Erklärung zur Zukunft der Musikberufe [Rheinsberger declaration on 

the future of musical professions] (Berlin: Deutscher Musikrat, 2007), available at http://

www.musikrat.de/index.php?id=2012 (accessed on 11 January 2011).
3	 Leo Kestenberg (1882-1962) was minister-councillor of the Prussian Ministry of Science, 

Art and Popular Education. Beginning in the 1920s he introduced a comprehensive reform 

of music education sustained by the notion of long-term music education from kinder-

garten to university in conjunction with the conservation of folk music and all the profes-

sional institutions of Germany’s musical life.
4	 Ländergemeinsame inhaltliche Anforderungen für die Fachwissenschaften und Fachdidak-

tiken in der Lehrerausbildung [Joint inter-state requirements for subject areas and educa-

tional methodology in the training of teachers], ed. KMK, as of 16 October 2008.
5	 Special schools give individual support to children and adolescents who are limited in 

their development and learning potential, e.g. owing to physical disabilities.
6	 The only tertiary-level music schools in Germany that do not offer training for music 

teachers in the state school system are the Hanns Eisler Musikhochschule in Berlin and 

the Robert Schumann Musikhochschule in Düsseldorf.
7	 The first study on this subject has already appeared: see Niels Knolle:  Zur Evaluation der 

Bachelor- und Master-Studiengänge in der Musiklehrerausbildung: Qualitative Studie zu den 

Ergebnissen der Planung und Implementation von neuen Studiengängen nach Massgabe 

des Bologna-Prozesses an dreizehn Universitäten und Musikhochschulen der Bundesrepublik 

Deutschland [The evaluation of bachelor’s and master’s degree programmes in the training 

of music teachers: qualitative study of findings from the planning and implementation of 

new courses of study, conducted at 13 universities in keeping with the strictures of the Bo-

logna Process] (2009); see http://www.miz.org/artikel/studie_knolle_2009.pdf (accessed 

on 8 June 2010).
8	 This training option is offered in Bavaria, North Rhine-Westphalia, Schleswig-Holstein, 

Thuringia and to a certain extent in Baden-Württemberg. Rather than studying a second 

subject, the trainees expand the subject of music to an appropriate degree.
9	 See also Bildungsplan Musik für die Elementarstrufe / Grundstufe [Music education plan 

for the elementary and primary level], ed. Verband deutscher Musikschulen (Bonn, 2010); 

hereinafter Bildungsplan Musik.
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10	 The  Bildungsplan Musik (see note 9) presents a highly accurate picture of what is absolute

ly necessary in elementary education, including such key components as the integration 

of the handicapped and children with migrant backgrounds.
11	 See the entry on ‘Musikwissenschaft’ by Rainer Cadenbach, Andreas Jaschinski and 

Heinz von Loesch in   Die Musik in Geschichte und Gegenwart, 2nd rev. edn., Sachteil 6 (Kas-

sel, 1997), cols. 1815-17.
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